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Abstract: The year 20151 marked a pivotal moment for migration within the European Union. This cultural 

diversity is notably mirrored in the student demographic. The establishment of reception or ZEP2 classes have 

thus become essential to address the demands of contemporary intercultural education3 and to advance 

educational equity for all students. 

In order to investigate this phenomenon further, teachers' perspectives on managing Ιntercultural education within 

schools hosting reception classes were examined. Samples' educators emphasized their communication skills 
towards foreign or refugee students, and less the professional attributes of contemporary educators, in order to 

manage a multicultural classroom setting. Notably, it appears that the majority of educators perceive the 

management of multicultural classrooms as significantly more challenging than that of traditional classes. 
Moreover, educators appear to encounter challenges in effectively managing the linguistic and cultural diversity 

present among their students. They do not feel interculturally prepared enough to cope with the demands of 

modern intercultural education, while they consider teacher training seminars essential. 
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INTRODUCTION 
The mass migrations of populations within 

Europe, and particularly in Greece, have engendered a 

broadly multicultural environment wherein individuals 

from diverse ethnicities, religions, and cultures are 

encouraged to coexist harmoniously without being 

assimilated into the predominant social group or 

experiencing the gradual erosion of their unique cultural 

attributes. This contemporary multicultural landscape 

has significantly influenced the Greek educational 

community, which is now tasked with navigating this 

new educational paradigm. 

 

The multicultural composition of the student 

body presents various forms of diversity that yield 

different outcomes depending on their management. 

When approached not as an issue but rather as a 

challenge, any form of diversity can contribute positively 

to a multicultural society that honors such distinctions. 

Among the variances observed within the school context 

is religious diversity, which pertains to individuals 

possessing a religious identity distinct from that of the 

host nation. Moreover, in recent years, numerous 

refugees and immigrants hailing from Iraq, Iran, Syria, 

 
1 Documento, (2019). Πόσοι πρόσφυγες βρίσκονται στην Ελλάδα και πού διαμένουν. Ανακτήθηκε 11 Νοεμβρίου 2021, 

από: https://www.documentonews.gr/article/posoi-prosfyges-briskontai-sthn-ellada-kai-poy-diamenoyn 
2 ZEP classes: Priority Zones of Education 
3 LAW 3879/2010 Article 26 (Π.Δ. 163Α/21.09.2010)  «Ανάπτυξη της Δια Βίου Μάθησης και λοιπές 

διατάξεις».  Available at:   https://www.kodiko.gr/nomothesia/document/131747/nomos-3879-2010#google_vignette 

 
4 UNHCR, Available at: http://data2.unhcr.org/en/situations/mediterranean/location/5179 

Afghanistan, and other regions have sought refuge in 

Greece, thereby introducing their own cultural and 

religious identities. 

 

According to UNHCR4 data, 2015 marked a 

pivotal year for migration issues within the European 

Union. Greece experienced a substantial influx of 

refugees arriving at its border islands—such as Chios 

Island—before being relocated to accommodation 

facilities on the mainland. As reported by the Ministry of 

Immigration and Asylum, approximately 65,000 

refugees and migrants currently reside in Greece. Of this 

population, nearly 30,000 are housed in shelters known 

as "hot spots," 20,000 live in designated residences, 

while the remaining 15,000 continue to inhabit 

Reception and Identification Centers without access to 

"hot spots." 

 

These evolving circumstances are transforming 

Greek society into a milieu where multiculturalism and 

multilingualism flourish due to the coexistence of varied 

cultural expressions. Individuals must discover methods 

for adaptation and integration into this new reality while 

enhancing their communication skills. 

 

https://doi.org/10.5281/zenodo.14712536
https://creativecommons.org/licenses/by-nc/4.0/
https://www.documentonews.gr/article/posoi-prosfyges-briskontai-sthn-ellada-kai-poy-diamenoyn
https://www.kodiko.gr/nomothesia/document/131747/nomos-3879-2010#google_vignette
http://data2.unhcr.org/en/situations/mediterranean/location/5179
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School classrooms reflect these dynamics; they 

consist of students from disparate cultural backgrounds 

who bring their distinct cultural codes. The school 

community must emerge as strategically significant in 

addressing social discrimination (Alexopoulos & Baris, 

2003), both ideologically and ethically as well as through 

actionable strategies and practical implementation 

(Alexopoulos & Baris, 2003). Educational institutions 

are thus called upon to effectively manage their 

heterogeneous student populations to facilitate 

successful adaptation, integration, and cooperation 

among all students. Consequently, Greek education faces 

an unprecedented challenge: it must educate children 

with varied cultural identities while simultaneously 

fostering consciousness that promotes coexistence and 

acceptance of diverse ways of life represented by 

migrants. 

 

The imperative nature of this research is 

underscored by the critical role that educators play in the 

contemporary landscape, both within Greece and on a 

global scale. Consequently, it is essential for teachers to 

possess the requisite intercultural competencies; they 

must employ suitable pedagogical methods and 

instructional practices to meet the demands of today’s 

diverse educational context. Intercultural education 

represents a fundamental endeavor within pedagogical 

scholarship aimed at providing equitable learning 

opportunities for all students, irrespective of their social 

or cultural backgrounds, thereby fostering equitable 

treatment of all cultures present in a multicultural 

society. Thus, the management of intercultural education 

within Greek schools significantly captivates educators' 

attention and warrants rigorous scientific investigation. 

 

LITERATURE REVIEW  
The migration of substantial populations from 

various Asian and African nations, predominantly 

towards Western countries, has intensified notably in 

recent decades, resulting in significant alterations to the 

demographic composition of these regions. The influx of 

refugees and immigrants into European nations has 

catalyzed the emergence of multicultural societies that 

exhibit characteristics distinct from those observed prior 

to 2015 (Chatzisotiriou, 2014, p. 15). These demographic 

shifts have profoundly influenced the structure of the 

student population, which increasingly reflects a robust 

multicultural identity. 

 

The integration of refugee and immigrant 

students within educational systems has raised concerns 

among local communities and other demographic 

groups. This pressing need for effective integration has 

prompted the formulation and implementation of various 

social and educational policies in previous years 

(Gotovos, 2003, p. 63). 

 

 
5 See  http://portal.unesco.org/en/ev.php 

Educational policies and curricula developed by 

European states must effectively address this new 

political landscape. Their role is crucial not only in 

managing diversity but also in preventing the 

perpetuation of detrimental stereotypes from the past. 

 

As previously noted, diversity may manifest 

through ethno-political, linguistic, racial, or religious 

distinctions among groups, potentially fostering 

conditions conducive to social exclusion. Additionally, it 

encompasses segments within Greek society itself—such 

as the Pontius, who lives in Greece but was born or raised 

in areas of the former Soviet Union, Race of Roma, and 

Muslims in Thrace—irrespective of whether they are 

refugees or immigrants (Parthenis & Frangoulis, 2015, p. 

25). 

 

It is evident that an internationalized society 

exists as an undeniable reality. The management of 

diversity among groups should be conducted with a 

framework that respects and values different cultures 

equally. 

 

To accurately articulate the concept of 

intercultural management concerning diverse groups 

coexisting within a single society, it is essential to 

elucidate the term “intercultural,” which denotes 

“situations involving interaction between individuals 

belonging to two distinct cultures” (Triandis, 1989, pp. 

306-307). 

 

According to UNESCO5 (2005, article 8), 

"intercultural" is defined as dynamic; it refers to “the 

existence and equitable interaction among different 

cultures along with the potential for creating shared 

cultural expressions through dialogue and mutual 

respect.” 

 

Markou (1997) posits that “interculturality” 

embodies a dynamic amalgamation of cultures willing to 

engage with one another—to exchange perspectives and 

borrow concepts—thereby enriching their own symbols 

derived from varying political systems. 

 

The preposition “inter” in “interculturality” 

signifies interaction characterized by reciprocity, respect, 

and solidarity (Rey, 1986, p. 17). Consequently, it can be 

concluded that effective intercultural management 

regarding group diversity within a unified society hinges 

on two fundamental principles: ensuring equal 

opportunities and facilitating seamless integration for 

individuals into the host country’s societal framework. 

 

The educational institution serves as a 

microcosm of contemporary society, wherein the myriad 

transformations of social, cultural, economic, and 

environmental dimensions are manifested both directly 

and indirectly (Day, 2003, p. 191). In response to these 

http://portal.unesco.org/en/ev.php


 
 Agiannidou, C.; Ind J Econ Bus Manag; Vol-5, Iss-1 (Jan-Feb, 2025): 15-29. 

*Corresponding Author: Christiana Agiannidou 17 

 

changes, schools embrace the principles of intercultural 

education, which facilitate the management of diverse 

aspects such as ethnicity, language, and religion 

(Gotovos, 2002, p. 60). 

 

The Greek education system has implemented 

various educational measures, including the 

establishment of Reception or ZEP classes6, to enhance 

the school adjustment of students, particularly in relation 

to their proficiency in the dominant language. These 

classes are designed not only for the expedited 

instruction of the Greek language but also for providing 

academic support in other subjects. This initiative aims 

to facilitate the adaptation, residence, and integration of 

this specific student demographic into both the broader 

educational framework and social life. All foreign, 

refugee, and repatriated students possess the right to 

participate in this particular structure. Through this 

adaptable intercultural institutional framework, their 

education can become more effective and engaging, 

thereby enabling these students to transition smoothly 

into the Greek educational system. 

 

Within this modern sociocultural and 

educational context, educators are compelled to address 

the evolving needs of their students alongside their 

professional responsibilities. The imperative for teachers 

to adeptly navigate the contemporary demands of 

educational environments is intrinsically linked to the 

development of a modern scientific pedagogical identity. 

This objective can be realized from the educators' 

perspective through ongoing and systematic engagement 

with scientific knowledge as well as through professional 

awareness and growth (Gritzios, 2006, p. 153; Ntourou, 

2014, p. 80). 

 

The function of the educator within the 

classroom transcends mere knowledge dissemination; it 

primarily emphasizes the cultivation of social 

interactions among students. The educator's demeanor 

and character exert a significant positive influence on 

their pedagogical responsibilities and subsequently 

impact the personal development of their students. 

 

Educators frequently encounter challenges, 

many of which stem from a lack of experience in 

managing multicultural classrooms. In efforts to mitigate 

racist behaviors and biases, enhancing the teacher's 

intercultural awareness and sensitivity is critically 

essential. It is imperative for educators to reflect on their 

management of diverse cultures within the classroom 

context, thereby guiding their students in this regard. An 

interculturally competent teacher must receive training in 

intercultural pedagogy, select appropriate strategies and 

collaborative teaching methodologies, and address the 

 
6 Legislation of Priority Zones of Education (ZEP 

classes). Available at: https://dide-

new.flo.sch.gr/schetika-me-tin-idrysi-kai-leitourgia-t/ 

multifaceted reality of diversity through educational and 

pedagogical means (Markou, 1996, p. 45). 

 

The establishment of intercultural awareness 

should not be perceived as a straightforward endeavor; 

culture is an inherently dynamic element, rendering 

current teachings potentially insufficient. Consequently, 

it is recognized that fostering intercultural awareness 

constitutes an evolving and active process that can never 

achieve completion. Its foundational components 

encompass knowledge, behaviors, and skills (Ioannidou, 

2015, p. 96). 

 

RESEARCH METHODS 
The current study was conducted utilizing a 

quantitative methodological approach. In quantitative 

research, empirical data are evaluated against established 

theories. Theoretical frameworks may undergo 

modifications during the process of analyzing empirical 

data, leading to either confirmation or refutation of these 

frameworks (Kiriazi, 2000). Specifically, the 

questionnaire methodology was employed to investigate 

the management of intercultural education within Greek 

schools and to fulfill the research objectives. 

Accompanying the questionnaire was a brief letter on the 

initial page, directed towards primary school educators 

in Chios, which provided instructions for its completion 

and expressed gratitude for their participation in this 

research endeavor. 

 

The proposed research questionnaire comprised 

three sections. The first section (Part A) encompassed 

demographic information, including personal data 

pertaining to each participant (such as gender, 

nationality, age, educational background, country of 

origin, etc.). The questions within the questionnaire were 

categorized based on their response format into three 

types: closed-ended, mixed-format, and open-ended 

questions. A significant portion of the questionnaire 

consisted of closed-ended questions requiring 

respondents to select one or more options from those 

provided. 

 

The second section of the questionnaire (Part B 

- 1st thematic area) focused on the perspectives of sample 

teachers regarding foreign or refugee children in a 

multicultural educational setting. This segment featured 

various question formats including closed and multiple-

choice inquiries. The final section addressed how sample 

teachers approach intercultural education within their 

institutions and solicited their recommendations 

(utilizing closed-type or multiple-choice questions) for 

both self-improvement and broader enhancements to the 

existing educational framework aimed at facilitating the 

 

https://dide-new.flo.sch.gr/schetika-me-tin-idrysi-kai-leitourgia-t/
https://dide-new.flo.sch.gr/schetika-me-tin-idrysi-kai-leitourgia-t/
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integration of migrant children into the Greek 

educational context (Part C - 2nd thematic area). 

 

Upon the collection of completed 

questionnaires, a coding process will ensue, leading to an 

analysis of the proposals and novel methodologies 

arising from the educators' responses, aimed at 

facilitating precise inferences. This procedure must 

adeptly integrate and harmonize the unique 

characteristics of the newly established host location for 

a significant influx of refugees—specifically Chios 

Island—alongside teachers' perspectives regarding this 

emerging educational paradigm. The research sample 

comprised 90 participants, drawn from a distinct 

geographical area (the island of Chios). Consequently, 

extrapolating these findings to encompass all regions 

within Greece raises concerns about their validity, given 

that not all locales have encountered migration-related 

challenges uniformly. 

 

The statistical analysis of the data was 

conducted utilizing the Statistical Package for the Social 

Sciences (SPSS), focusing on descriptive statistics that 

will encompass percentage tables representing the entire 

sample. Furthermore, the chi-squared (χ²) statistical test 

will be utilized to analyze categorical data and determine 

whether an association exists between categorical 

variables, thus assessing their independence or 

correlation. The chi-squared statistic is recognized as a 

nonparametric test and stands as one of the most 

frequently employed metrics for evaluating research 

endeavors within the social sciences. 

 

Correlations between independent and 

dependent variables were identified, particularly in 

relation to specific questions within each thematic 

module, aiming to uncover significant similarities or 

differences that may enhance the interpretation of the 

research outcomes. The findings are presented in 

aggregated tables, with an emphasis on significance 

levels represented as “p,” which serve as a foundation for 

validating or refuting the overarching hypothesis of the 

study. A threshold for statistical significance has been 

established at p = 0.05. 

 

In addition, mean values (Mean = M) and 

standard deviation (SD) were employed to characterize 

quantitative variables and scale rates. Normality tests, 

including Skewness and Kurtosis assessments, were 

conducted to evaluate distribution normality, with results 

reported through the Kolmogorov-Smirnov and Shapiro-

Wilk tests. Given their results indicated p < 0.05, non-

parametric tests were necessitated. Specifically, the 

Mann-Whitney test or Kruskal-Wallis H test was applied 

for comparing two groups. The primary hypotheses are 

articulated as follows: 

 

• The null hypothesis (H0) posits that the two populations 

are equal, p < 0.05. 

• The alternative hypothesis (H1) asserts that the two 

populations are not equal, p > 0.05. 

 

RESULTS 
An examination of the demographic data (Part 

A) reveals that a significant proportion of the sample 

comprises women within the age range of 30 to 50 years. 

Furthermore, the majority of participants are seasoned 

educators, possessing between twenty and thirty years of 

professional experience. 

 

Table 1: Gender Distribution. 

VALID FREQUENCY PERCENT (%) VALID PERCENT (%) 
CUMULATIVE 

PERCENT (%) 

Male 32 35,5 35,5 35,5 

Female 58 64,4 64,4 100,0 

Total 90 100,0 100,0  

 

The survey encompassed a total of 90 

educators, comprised of 32 males, accounting for 35.5%, 

and 58 females, representing 64.4%. This data clearly 

indicates a predominance of female participants (Table 

1). 

 

Table 2: Age Distribution. 

VALID FREQUENCY PERCENT (%) VALID PERCENT (%) 
CUMULATIVE 

PERCENT (%) 

< of 30 12 13,3 13,3 13,3 

31 to 40 25 27,7 27,7 41,0 

41 to 50 33 36,7 36,7 77,7 

50 and more 20 22,3 22,3 100,0 

Total 90 100,0 100,0  

 

In terms of age distribution among the 

respondents, the highest proportions were observed 

within the age brackets of 31 to 40 years and 41 to 50 

years, comprising 27.7% and 36.7%, respectively. 

Subsequently, those aged 50 and above constituted 

22.3%, while the youngest cohort, individuals under the 

age of 30, represented 13.3% (Table 2). 
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Table 3: Years of Service Distribution. 

VALID FREQUENCY PERCENT (%) VALID PERCENT (%) 
CUMULATIVE 

PERCENT (%) 

< 10 7 7,8 7,8 7,8 

11 to 20 22 24,4 24,4 32,2 

21 to 30 38 42,2 42,2 74,4 

31 and more 23 25,6 25,6 100,0 

Total 90 100,0 100,0  

 

According to the information presented in Table 

6 regarding years of service in the educational system, it 

is evident that a substantial majority of participating 

teachers (42.2%) possess between 20 and 30 years of 

experience. This is followed by those with over 30 years 

of service at 25.6%, educators with between 11 to 20 

years at 24.4%, and finally, those with fewer than ten 

years of service at a rate of 7.8% (Table 3). 

 

In the next thematic section, the perspectives of 

the educators who participated in the study regarding the 

management of a multicultural classroom were analyzed. 

Specifically, their responses were scrutinized to discern 

the essential characteristics that teachers should possess, 

as well as the challenges and potential obstacles they 

encounter in managing such an environment. The inquiry 

also sought to understand their confidence in addressing 

their specific educational responsibilities, the 

educational prospects for children enrolled in reception 

classes, the deficiencies they perceive concerning 

support from ZEP classes provided by the state, and 

proposed strategies for individual improvement to 

enhance their ability to meet the demands of a 

contemporary intercultural classroom. 

 

At the outset of this section, participants were 

invited to identify what knowledge or skills they consider 

critical for a teacher to effectively manage a multicultural 

classroom. Respondents had the opportunity to select 

multiple options and offer additional recommendations. 

 

 
Figure 1: Subjects' Knowledge and Skills. 

 

Figure 1 provides a statistical analysis of the 

responses, demonstrating that the majority of the 

surveyed educators predominantly emphasized their 

communication skills with students, highlighting 

attributes such as patience, empathy, respect, and 

solidarity. An almost equal proportion of respondents 

selected options related to the avoidance of biases and 

stereotypes as well as acceptance of diversity. 

Additionally, there were significant percentages 

reflecting professional characteristics pertinent to 
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contemporary educators, including educational training, 

adaptability in instructional methods, and achievement of 

objectives within a multicultural classroom environment. 

 

The respondents were subsequently inquired 

about the challenges they faced in managing a 

multicultural classroom. 

 

 
Figure 2: Subjects' Problems of Communication. 

 

The sampled educators reported experiencing 

language-related issues from students at an 

overwhelming rate of nearly 100.0%, alongside 

encountering cultural differences between countries. 

Fewer reported difficulties associated with the 

educational environment (Figure 2). This data suggests 

that the teachers within the sample grapple with 

significant challenges in navigating their intercultural 

classrooms, perceiving these challenges as equally 

critical. Consequently, is recommended prioritizing 

these "challenges" by initially concentrating on 

communication barriers stemming from language 

discrepancies among students enrolled in ZEP classes, 

followed by addressing cultural differences linked to the 

established habits and lifestyles of their foreign or 

refugee students. Finally, attention should be directed 

towards the Greek educational environment, which 

exhibits considerable disparities when compared to both 

Eastern nations and other Western countries. 

 

 
Figure 3: Subjects Managing a ZEP Class VS a Typical Class. 
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The responses indicate that a notable proportion 

of educators, specifically 33.3%, do not perceive 

significant challenges in managing an intercultural 

classroom as opposed to a conventional one. Conversely, 

the predominant share of respondents, amounting to 

64.4%, expressed that they encounter greater difficulties 

in overseeing an intercultural classroom compared to a 

typical classroom setting (Figure 3). 

 

Table 4: Benefit of Place. 

VALID FREQUENCY PERCENTANGE (%) 
VALID 

PERCENT (%) 

CUMULATIVE 

PERCENT (%) 

Yes 56 62,2 62,2 62,2 

No 34 37,8 37,8 100,0 

Total 90 100,0 100,0  

 

In relation to the proposition that educators 

within a ZEP class ought to be afforded specific benefits 

associated with their role, the respondents indicated a 

favorable stance at an approximate rate of 62.2%, 

whereas those expressing dissent constituted nearly 

37.8% (Table 4). 

 

Table 5: Teachers’ Further Education 

VALID FREQUENCY PERCENTANGE (%) 
VALID 

PERCENT (%) 

CUMULATIVE 

PERCENT (%) 

Yes 81 90 90 90,0 

No 9 10 10 100,0 

Total 90 100,0 100,0  

 

In relation to the assertion that educators 

possessing advanced qualifications should teach in ZEP 

classes, a significant majority of the participants 

surveyed expressed agreement, with nearly 90% 

endorsing this view compared to approximately 10% 

who disagreed (Table 5). 

 

It is pertinent to highlight that the subsequent 

inquiry solicited only affirmative responses, which 

accounts for the absence of nine participants due to 

missing data (Table 6a). Furthermore, this question 

allows for multiple responses from the respondents. 

 

Table 6a: $training_Type 

 

Cases 

Valid Missing Total 

N Percent N Percent N Percent 

$training_typea 81 90,0% 9 10,0% 90 100,0% 

 

Table 6b: $training_Type_Frequencies 

 
Responses 

Percent of Cases 
N Percent 

$training_typea 

training_seminars 74 67,3% 91,4% 

Master_degree_studies 30 27,3% 37,0% 

Phd_degree 

Other 

6 

0 

5,5% 

0 

7,4% 

0 

Total 110 100,0% 135,8% 

a. Dichotomy group tabulated at value 1. 

 

The analysis presented in Table 6b indicates 

that a predominant number of teachers within the sample 

advocate for training seminars encompassing 

intercultural themes, achieving a notable response rate of 

91.4%. In contrast, recommendations for pertinent 

postgraduate studies yielded a considerably lower 

percentage of 37.0%, while the endorsement of holding 

a doctoral degree in intercultural education was minimal, 

representing merely 7.4% of total responses. 
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Figure 4: Subjects’ Anxiety. 

 

In the context of the presumption that educators 

may harbor anxiety concerning their acceptance by 

foreign or refugee students, a substantial majority of 

instructors reported affirmative responses, with 63.3% 

expressing agreement and an additional 12.2% indicating 

strong agreement. This was juxtaposed with negative 

responses (disagreement) at a rate of 21.1%. Conversely, 

a minority of educators, representing merely 3.3% of the 

total responses, conveyed a neutral position (neither 

agree nor disagree) regarding their feelings of 

apprehension about being accepted by their foreign or 

refugee students (Figure 4).  

 

 
Figure 5: Subjects' Intercultural Capability. 

 

In the evaluation of the sampled educators 

concerning their perceived capacity to fulfill the 

requirements of intercultural education, a notable 

proportion—approximately 52.2%—exhibited neutrality 

by selecting the option “Neither agree nor disagree.” This 

was succeeded by those who expressed disagreement, 

comprising around 25.6%. Furthermore, 15.6% indicated 

their agreement, while only a minimal 6.7% strongly 

concurred (Figure 5).  

 

At this juncture, the examination of the 

correlation between specific variables was conducted to 

draw robust conclusions from established hypotheses. 

 

In the subsequent stage of the research, a 

correlation table was generated employing the 

capabilities of SPSS statistical software to investigate the 

relationship between the variable "gender" (Table 1) and 

perceptions regarding teachers' feelings of competence in 

addressing the demands of intercultural education 

(Figure 5). The results prompt an exploration into 

whether male or female respondents perceive themselves 

as more competent. Additionally, this raises a critical 

question regarding the potential influence of gender on 

perceptions of teacher efficacy. 
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Null Hypothesis (H0): Gender does not impact 

the ability to meet the requirements of intercultural 

education, indicating that these variables are 

independent. 

 

Alternative Hypothesis (H1): Gender influences 

the ability to meet the requirements of intercultural 

education, suggesting that there exists a dependent 

relationship between these variables. 

Table 7a: Case Processing Summary_1 

Case Processing Summary_1 

GENDER 

Cases 

Valid Missing Total 

N Percent N Percent N Percent 

Q_35 
Male 32 100,0% 0 0,0% 32 100,0% 

Female 58 100,0% 0 0,0% 58 100,0% 

 

Table 7b: GENDER * Q_35 Crosstabulation 

 

Q_35 

Total 
Disagree 

Neither 

agree or 

disagree 

Agree 
Strongly 

agree 

GENDER 

Male 

Count 8 24 0 0 32 

Expected Count 8,2 16,7 5,0 2,1 32,0 

% within GENDER 25,0% 75,0% 0,0% 0,0% 100,0% 

% within Q_35 34,8% 51,1% 0,0% 0,0% 35,6% 

Female 

Count 15 23 14 6 58 

Expected Count 14,8 30,3 9,0 3,9 58,0 

% within GENDER 25,9% 39,7% 24,1% 10,3% 100,0% 

% within Q_35 65,2% 48,9% 100,0% 100,0% 64,4% 

Total 

Count 23 47 14 6 90 

Expected Count 23,0 47,0 14,0 6,0 90,0 

% within GENDER 25,6% 52,2% 15,6% 6,7% 100,0% 

% within Q_35 100,0% 100,0% 100,0% 100,0% 100,0% 

 

The data illustrated in Table 7b indicates that 

neither gender exhibited a favorable response to the 

"strongly disagree" category. However, it is significant 

to note that a higher number of women (15 responses) 

perceive themselves as "disagree" regarding their ability 

to meet the demands of Intercultural education, in 

contrast to men, who provided only 8 responses. 

Additionally, there exists a nearly equal distribution of 

responses among both genders for those who identify as 

"Neither agree nor disagree" concerning their capability 

to address the requirements of Intercultural education. 

More compelling are the responses classified as "agree" 

and "strongly agree," where exclusively women reported 

positive affirmations (14 and 6 responses, respectively). 

Thus, it can be inferred that women generally consider 

themselves more adept at fulfilling the obligations 

associated with Intercultural education. Given the 

correlation between a nominal variable and an ordinal 

variable, we will proceed with conducting a normality 

test. Initially, descriptive statistics will be presented 

followed by the normality assessment. 

 

Table 7c: Descriptives 

Descriptives 

GENDER Statistic Std. Error 

Q_35 
Male 

Mean 2,75 ,078 

95% Confidence Interval for Mean 
Lower Bound 2,59  

Upper Bound 2,91  

5% Trimmed Mean 2,78  

Median 3,00  

Variance ,194  

Std. Deviation ,440  

Minimum 2  

Maximum 3  

Range 1  

Interquartile Range 1  

Skewness -1,212 ,414 

Kurtosis -,570 ,809 

Female Mean 3,19 ,124 
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95% Confidence Interval for Mean 
Lower Bound 2,94  

Upper Bound 3,44  

5% Trimmed Mean 3,16  

Median 3,00  

Variance ,893  

Std. Deviation ,945  

Minimum 2  

Maximum 5  

Range 3  

Interquartile Range 2  

Skewness ,380 ,314 

Kurtosis -,708 ,618 

 

Table 7c presents the outcomes of the 

descriptive statistics derived from the SPSS analysis. An 

examination of normality, conducted via the assessment 

of Skewness and Kurtosis alongside the Normality test 

(Table 7d), yields a p-value of 0.00, which is less than 

the significance threshold of 0.05. This result indicates a 

departure from normal distribution; consequently, it 

necessitates the application of a non-parametric test. 

 

Table 7d: Tests of Normality_1 

Tests of Normality_1 

GENDER 
Kolmogorov-Smirnova Shapiro-Wilk 

Statistic Df Sig. Statistic Df Sig. 

Q_35 
Male ,465 32 ,000 ,540 32 ,000 

Female ,235 58 ,000 ,866 58 ,000 

a. Lilliefors Significance Correction 

 

At this juncture, an examination of normality 

for the aforementioned variables is conducted to assess 

their distribution. As illustrated in Table 38d, it is evident 

that for both categories, p = 0.00 < 0.05, which signifies 

a deviation from normal distribution; thus, the non-

parametric Mann-Whitney U Test will be employed 

(Table 7e). 

 

Table 7e: Non-Parametric Test_1 

Hypothesis Test Summary_1 

 Null Hypothesis Test Sig. Decision 

1 
The distribution of Q_35 is the same 

across categories of GENDER. 
Independent-Samples Mann-Whitney U Test ,033 Reject the null hypothesis. 

Asymptotic significances are displayed. The significance level is ,050. 

 

The results obtained from the SPSS statistical 

analysis and the application of the Mann-Whitney U Test 

yield a p-value of 0.033, which falls below the 

significance threshold of 0.050. Consequently, we reject 

the null hypothesis (H0) in favor of the alternative 

hypothesis (H1). This outcome suggests that gender 

exerts a significant influence on individuals' capacity to 

address the challenges inherent in intercultural 

education, with particular emphasis on the observation 

that women exhibit a superior ability to navigate these 

demands (Table 7e). The subsequent Figure 6 offers a 

detailed documentation of the findings discussed above. 

 

 
Figure 6: Correlation_1 
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The subsequent correlation examines the 

relationship between the variables "years of service" and 

"educators' perceptions regarding acceptance by their 

foreign or refugee students" (refer to Table 8a). Based on 

these findings, an inquiry will be undertaken to address 

the following question: Do educators' years of service 

influence the level of stress associated with being 

accepted by their foreign or refugee students?  

 

H0: Educators' years of service do not influence 

their perceptions regarding acceptance by their foreign 

students; thus, the variables are independent. 

 

H1: Educators' years of service do influence 

their perceptions regarding acceptance by their foreign 

students; consequently, there exists a relationship 

between the variables as they are dependent on one 

another. 

 

Table 8a: Case Processing Summary_2 

Case Processing Summary_2 

 

 

YEARS OF 

SERVICE 

Cases 

Valid Missing Total 

N Percent N Percent N Percent 

Q_34 

< 10 7 100,0% 0 0,0% 7 100,0% 

11 to 20 22 100,0% 0 0,0% 22 100,0% 

21 to 30 38 100,0% 0 0,0% 38 100,0% 

31 and more 23 100,0% 0 0,0% 23 100,0% 

 

Table 8b: Crosstabulation Years of service * Anxiety 

YEARS OF SERVICE * Q_34 Crosstabulation 

 

Q_34 

Total 
Disagree 

Neither 

disagee nor 

agree 

Agree 
Strongly 

Agree 

YEARS OF 

SERVICE 

< 10 

Count 0 0 5 2 7 

Expected Count 1,5 ,2 4,4 ,9 7,0 

% within YEARS OF 

SERVICE 
0,0% 0,0% 71,4% 28,6% 100,0% 

% within Q_34 0,0% 0,0% 8,8% 18,2% 7,8% 

11 to 20 

Count 2 2 18 0 22 

Expected Count 4,6 ,7 13,9 2,7 22,0 

% within YEARS OF 

SERVICE 
9,1% 9,1% 81,8% 0,0% 100,0% 

% within Q_34 10,5% 66,7% 31,6% 0,0% 24,4% 

21 to 30 

Count 6 1 27 4 38 

Expected Count 8,0 1,3 24,1 4,6 38,0 

% within YEARS OF 

SERVICE 
15,8% 2,6% 71,1% 10,5% 100,0% 

% within Q_34 31,6% 33,3% 47,4% 36,4% 42,2% 

31 and more 

Count 11 0 7 5 23 

Expected Count 4,9 ,8 14,6 2,8 23,0 

% within YEARS OF 

SERVICE 
47,8% 0,0% 30,4% 21,7% 100,0% 

% within Q_34 57,9% 0,0% 12,3% 45,5% 25,6% 

Total 

Count 19 3 57 11 90 

Expected Count 19,0 3,0 57,0 11,0 90,0 

% within YEARS OF 

SERVICE 
21,1% 3,3% 63,3% 12,2% 100,0% 

% within Q_34 100,0% 100,0% 100,0% 100,0% 100,0% 

 

An examination of the data delineated in Table 

8b indicates that a substantial majority of participants 

expressed affirmative sentiments, reflecting their 

apprehension concerning acceptance by international 

students. When investigating the correlation between 

years of service and levels of acceptance, it becomes 

apparent that newly appointed educators (those with less 

than 10 years of experience) predominantly reported 

positive feelings regarding their aspiration for 

acceptance from foreign or refugee students. Moreover, 

individuals with 11 to 20 years of service displayed a 

significantly higher frequency of positive responses 

relative to negative ones. Similarly, educators possessing 

21 to 30 years of service exhibited a notable contrast in 
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favor of positive responses, achieving an impressive ratio 

of 81.6% compared to a mere 18.4% for negative 

reactions. In stark contrast, the responses from educators 

with over 31 years of experience reveal a noteworthy 

balance; this cohort is characterized by nearly equal 

distributions of positive (52.1%) and negative (47.7%) 

responses. This finding implies that more seasoned 

educators encounter diminished anxiety pertaining to 

acceptance by foreign or refugee students, as 

demonstrated in the accompanying Figure 7. 

 

 
Figure 7: Correlation_2 

 

Table 8c: Descriptives_2 

Descriptives_2 

 Statistic Std. Error 

YEARS OF SERVICE 

Mean 2,86 ,094 

95% Confidence Interval for Mean 
Lower Bound 2,67  

Upper Bound 3,04  

5% Trimmed Mean 2,90  

Median 3,00  

Variance ,799  

Std. Deviation ,894  

Minimum 1  

Maximum 4  

Range 3  

Interquartile Range 2  

Skewness -,385 ,254 

Kurtosis -,577 ,503 

Q_34 

Mean 3,67 ,100 

95% Confidence Interval for Mean 
Lower Bound 3,47  

Upper Bound 3,87  

5% Trimmed Mean 3,69  

Median 4,00  

Variance ,899  

Std. Deviation ,948  

Minimum 2  

Maximum 5  

Range 3  

Interquartile Range 0  

Skewness -,818 ,254 

Kurtosis -,386 ,503 

 

Table 8c presents the results of the descriptive 

statistics derived from the SPSS analysis. An 

examination of normality, conducted through the 

assessment of Skewness and Kurtosis as well as the 
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Normality test (Table 8d), reveals a p-value of 0.00, 

which is less than the threshold of 0.05. This finding 

indicates a deviation from normal distribution; 

consequently, a non-parametric test will be employed (as 

shown in Table 8e). 

 

Table 8d: Tests of Normality_2 

Tests of Normality_2 

 
Kolmogorov-Smirnova Shapiro-Wilk 

Statistic Df Sig. Statistic df Sig. 

YEARS OF SERVICE ,242 90 ,000 ,863 90 ,000 

Q_34 ,393 90 ,000 ,730 90 ,000 

a. Lilliefors Significance Correction 

 

Table 8e: Non-parametric Test_2 

Correlations 

 
YEARS OF 

SERVICE 
Q_33 

Spearman's rho 

YEARS OF 

SERVICE 

Correlation Coefficient 1,000 -,179 

Sig. (2-tailed) . ,091 

N 90 90 

Q_34 

Correlation Coefficient -,179 1,000 

Sig. (2-tailed) ,091 . 

N 90 90 

 

Upon analyzing the data presented in Table 8e 

and employing Spearman's Correlation, which yielded a 

p-value of 0.91 and a Correlation Coefficient of -0.179, 

it is evident that the null hypothesis (H0) must be rejected 

in favor of the alternative hypothesis (H1). This finding 

suggests that while educators' years of service do 

influence their perceptions of acceptance by foreign 

students, the effect is not statistically significant. 

Moreover, it appears that more experienced teachers 

report lower levels of anxiety compared to their less 

experienced colleagues. 

 

DISCUSSIONS 
The methodology and research instruments 

utilized in this study demonstrate both advantageous 

features and inherent constraints. The amalgamation of 

diverse subjective and objective research tools facilitates 

the expression of varied perspectives among educators 

concerning the management of multicultural classrooms. 

As a result, this approach produces reliable and 

comprehensive findings relevant to the administration of 

Intercultural education. 

 

Conversely, specific limitations are apparent 

within the research framework. Notably, the size and 

selection criteria of the sample represent a significant 

limitation. With 90 participants—a relatively modest 

number for drawing broad conclusions—the sample is 

confined to a singular region (the island of Chios). 

Consequently, generalizing these results to all regions in 

Greece raises concerns, as not all areas have experienced 

migration uniformly. 

 

Another prominent limitation pertains to the 

brevity of the project's duration. Established academic 

standards advocate for longitudinal studies on 

educational interventions to adequately evaluate new 

policies related to intercultural education. 

 

Moreover, the subjectivity inherent in certain 

research tools presents an additional limitation regarding 

the applicability of study outcomes. The questionnaire 

was specifically designed for educators residing and 

working in Chios amid an evolving multicultural 

educational landscape shaped by significant refugee 

influxes in recent years. Thus, issues related to 

subjectivity are evident within the collected data; 

however, employing a variety of questions along with 

statistical analyses utilizing SPSS substantially mitigates 

this concern. 

 

Another factor that constrains the conclusions 

drawn from this study is the dynamic nature of its subject 

matter. The findings pertaining to the management of 

Intercultural education within Greek primary schools 

reflect conditions prevalent during a specific time frame 

influenced by particular educational contexts. Given that 

contemporary approaches to managing Intercultural 

education have undergone multiple transformations over 

many years—and will continue to evolve alongside 

stakeholders (teachers, students, parents)—the 

generalization of these results remains precarious and 

fraught with potential inaccuracies. 

 

Nonetheless, this study may serve as a 

foundational reference for conducting similar research 

involving larger samples affected by migration 

challenges akin to those encountered by Chios—such as 

Lesvos, Kos, Leros, and Samos—which function as 

critical entry points for migrants into Greece. In future 
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phases, it would be beneficial to compare such results 

with data from mainland regions where most migrants 

and refugees are subsequently relocated. Furthermore, it 

is imperative from both scientific and educational 

perspectives to examine the reorganization and 

enhancement of the institutional framework governing 

reception classes, ensuring that it effectively addresses 

the needs of refugee students and their educators. 

 

CONCLUSIONS 
The research findings indicate that the majority 

of teachers within the sample are women, predominantly 

in their forties, possessing substantial and extensive 

teaching experience exceeding twenty years and more. In 

terms of the essential characteristics required for a 

contemporary educator to effectively navigate a 

multicultural classroom, the respondents emphasized 

communication skills as paramount. This encompasses 

traits such as patience, solidarity, respect, and empathy, 

alongside the acceptance of diversity and efforts to 

mitigate stereotypes and prejudices. Conversely, 

attributes typically associated with a teacher’s 

professional profile—such as flexibility and the 

establishment of attainable objectives—were less 

frequently cited. Nevertheless, it is noteworthy that most 

educators acknowledge appropriate training as an 

indispensable asset for modern teachers. Consequently, 

there exists a prevailing belief among the sampled 

educators that effective communication skills and 

relevant training constitute fundamental characteristics 

necessary for teachers operating within multicultural 

classrooms. 

 

The challenges identified by respondents in 

managing modern intercultural classrooms 

predominantly relate to the linguistic and cultural 

diversity present among students, particularly 

pronounced in contexts involving Eastern nations. 

Teachers appear somewhat less preoccupied with 

facilitating student integration into the Greek educational 

environment; while distinct differences do exist between 

this context and those found in Eastern countries, 

responses indicate that concerns surrounding linguistic 

communication and cultural disparities take precedence. 

 

For these reasons, it seems evident that a 

significant proportion of teachers within the sample 

experience greater difficulties in managing multicultural 

classrooms compared to conventional ones. 

Additionally, they advocate for increased compensation 

for positions associated with these responsibilities. As 

such, a majority of respondents believe that educators 

responsible for reception classes should receive higher 

remuneration than their counterparts in other classes. 

 

As previously noted, an overwhelming majority 

of teachers express strong support for enhancing training 

opportunities focused on intercultural education issues. 

They primarily recommend relevant training seminars 

aimed at bolstering their specific pedagogical practices. 

Moreover, a significant number of educators 

report experiencing anxiety regarding acceptance from 

foreign or refugee students; however, it is observed that 

those with more extensive teaching experience exhibit 

lower levels of such anxiety compared to their less 

experienced colleagues. Furthermore, many teachers 

within the sample convey uncertainty about their 

preparedness to meet the demands inherent in modern 

intercultural education. Among those who expressed 

readiness to engage with these challenges, half feel 

adequately prepared while the other half do not feel 

equipped at all. There exists a general hesitance among 

educators to regard themselves as capable of effectively 

managing multicultural classrooms according to 

contemporary intercultural educational principles. 

Notably, gender appears to influence this perception; 

female educators reportedly feel more prepared than their 

male counterparts when addressing their intercultural 

educational responsibilities. 

 

In conclusion, participants in this study contend 

that managing a modern multicultural classroom presents 

considerable challenges requiring teachers to integrate 

diverse knowledge and skills continually while actively 

participating in ongoing training initiatives. The content 

pertaining not only to intercultural education but also to 

modern pedagogy is perpetually evolving; thus, 

necessitating continual adaptation by educators 

themselves in response to emerging educational realities. 
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